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COVER . . . Mary Lou Raphael (Mrs. Louis) is the artist behind the 
sketch on this issue. With her pencil, she has cleverly caricatured the 
current message found in the following pages. Mary Lou is a member 
of the office staff at 206 and the wife of an alumnus. 
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they declare it to be all the thrill that 
the advertisers forecast on a bright clear 
northwest day. We have been promised 
many visitors this summer and we hope 
that you alums will be among the num-
ber. Be sure to stop by the campus on 
your way to the fair. 
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The Talk on Campus . . 0 
Dr. Thompson receives plaque from Jack Fabulich, 
Alumni Association president, commemorating Dr. T's 
20th anniversary as president of the University of 
Puget Sound. (See more photos on anniversary dinner 
on pages 27, 28 and 29.) 
Dr. Thompson's Anniversary 
Some 500 strong, alumni, civic and religious digni-
taries gathered in the Student Center March 31 to 
honor Dr. R. Franklin Thompson, his wife and their two 
daughters, Martha and Mary, for the 20th anniversary 
of Dr. Thompson's presidency of the University of 
Puget Sound. With Paul B. Hanawalt '18, as toastmaster, 
the evening progressed as sentimentally and comfort-
ably as the wearing of a favorite slipper. U. S. Rep. 
Thor Tollefson flew from Washington, D.C., to make the 
main address; letters were read from Governor Albert 
Rosellini of Washington and from Governor Mark Hat-
field of Oregon. Mayor Gordon S. Clinton of Seattle 
personally made his congratulations as did Mayor-elect 
Harold Tollefson of Tacoma '37. Other toasts were made 
by Roe Shaub, president of the board of trustees; Dean 
Norman Thomas, representing the administration and 
faculty; Tom Jobe '62, president of the student body; 
Jack Fabulich, president of the Alumni Association. 
Musical numbers were presented by a quartet of Adel-
phians, Dick Dossett, David Lukens, Bill Frissell, and 
James Moore. 
The Alumni Pledge of $100,000 
A presentation of significance made at the Thomp-
sons' anniversary dinner was the announcement by 
Jack Fabulich '51, president of the Alumni Association 
that the alumni have made a pledge to raise $100,000 
within the next two years for the soon-to-be constructed 
Science building. 
Drawing board plans for the new structure show 
it will be south of Howarth Hall, which will continue 
to be utilized, and that subterranean labs will connect 
the two buildings. The news of the pledge was pre-
sented as a surprise to Dr. T., symbolizing the affection 
for his past twenty years with UPS and the respect and 
trust for the future of the University. 
Alumnus Wants Vacation Stories 
What is the most interesting trip you have ever 
taken? Our summer issue in August will feature travel 
and the ALUMNUS editor would love to have a few 
lines from Any One from Any Where telling where they 
have been in this wide world. And send along a picture. 
Polaroid shots will not do for publication; a good, sharp, 
black and white amateur photo will probably do. We'd 
like to know if you enjoyed your trip to Nepal, to 
Grand Coulee Dam, to Louisiana, Hong Kong, Puyallup, 
Paris or Johannesburg, South Africa. Perhaps you have 
travel or packing tips to share with your fellow alums. 
It can be a trip this year or in the past five years. Please 
write by July 10 to Marcia Shannon, c/o Alumni Office, 
UPS Student Center Building. 
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UPS Alumnus 
is Director 
of the nation's 
third largest center 
devoted to 
neurological sciences 
Dr. John R. Green '36 
 
Barrow Neurological Institute to Open This 
In India, there is a temple dedicated to love, the 
beautiful Taj Mahal. Erected by a bereaved husband 
to honor his wife, it has withstood centuries, standing 
in calm majesty. Persons who view it become enthralled 
with this outward expression of a great love. 
In Arizona, there also is a temple dedicated to love. 
But instead of standing in silent dignity, its halls will 
resound with voices and busy footsteps. The voices 
will question, will pulsate with hope, will soothe with 
dedication. Across its floors will hurry feet on missions 
of comfort, on excited trips of discovery and light-
hearted journeys of renewed life. 
This is the Barrow Neurological Institute, dedicated 
to the combatting of diseases of the nervous system. 
Conceived in sorrow by a bereaved family, incepted with 
vigor by a far-sighted physician, the Institute's purpose 
is to serve as a research and education center. It will 
be the third largest privately-endowed neurological 
medical complex, treating both public and private 
patients, in the United States. 
Its Director is Dr. John R. Green, a native Tacoman 
and an alumnus of the University of Puget Sound, '36. 
Picture a sunny plaza, outlined with tall palm trees, 
in the heart of Phoenix, a city whose population mark 
is fast approaching a half-million. The time was a 
January day in 1961 and the occasion was the ground- 
breaking ceremonies of a beautiful building. The build- 
ing, to be completed this year, will be known as the 
Barrow Neurological Institute. 
Gathered for the auspicious event were the governor 
of the state, the mayor of the city; many others included 
university educators, officials of the medical world, sur-
geons, scientists, nurses, industrialists, engineers, archi-
tects, and religious leaders of several denominations. 
The speeches, although brief, were many. There had 
to be many speeches to pay tribute to the enormity, com-
plexity, and importance of the project. 
Two speakers were heard that day with utmost 
interest. They were Charles A. Barrow, whose family 
had contributed well over a million dollars to the 
$2,500,000 Institute, and Dr. Green, the Director of the 
Institute. 
Indeed, this great center is in effect a memorial to 
the late William E. Barrow and to his daughter-in-law, 
the late wife of Charles A. Barrow. A quote is taken 
from the December, '61, issue of the magazine, "Arizona 
Medicine": "Undoubtedly, the association of the Bar-
row family with the present Director of the Institute, 
Dr. Green, served as the major impetus towards the 
beginning and advancement of the many carefully laid 
plans which will be culminated when the Institute 
becomes complete." 
Outsiders can only guess at the depth of kinship 
between Charles A. Barrow and Dr. Green. One is the 
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husband of the late Julia Barrow, who succumbed from 
a brain tumor in 1959. The other is the physician who 
attended her for seven years prior to her passing. 
At some point, in the midst of pain and compassion, 
God's great alchemy compounded a common vision for 
these two men—that a neurological institute should be 
built devoted to treatment and research of neurological 
disorders. 
Their dedication to this common purpose soon at-
tracted other persons of great vision who joined the 
effort to build Barrow Institute. 
Between the time Dr. Green spoke from the podium 
at the groundbeaking exercises in Phoenix and the time 
he received his diploma and handshake from Dr. Ed-
ward H. Todd, then president of UPS, on the stage 
in Jones 1-lall, 25 years have elapsed. 
That he someday would become a medical doctor, 
Dr. Green had known from the time he was a little lad. 
He was not aware that Commencement Day in 1936 that 
he would specialize in the practice of neurosurgery. 
Few persons foresaw that within five short years the 
earth would be seared with the fire of a second World 
War. Dr. Green had yet to become acquainted with 
exhaustive hours spent with books and research. He 
didn't know that thrilling association with world-famous 
neuro-surgeons lay just a few months ahead and would 
be a determining factor in his life's work. Not in the 
greatest stretch of imagination could he see himself 
standing long vigils in battleground jungle hospitals, his  
fingers, arms and shoulders aching with fatigue as he 
operated on war casualties. 
And certainly the farthest idea of a boy who had 
known the joy of living in the Puget Sound country 
would be the picture of himself becoming a doctor in the 
desert lands of Arizona. 
Dr. Green's words at the groundbreaking ceremonies 
sum the vast cooperative efforts in the building of the 
Institute: "The combination of an exploding popula-
tion in Arizona, the humanitarian ideals of the Barrow 
family, the outstanding public service of St. Joseph's 
hospital (to which the Institute will be attached), a 
dedicated medical staff, generous assistance from the 
medical profession, national and international consult-
ants, architects, and The Neurological Sciences Founda-
tion—these were the basic ingredients for the creation of 
the Institute. . . . We wish to dedicate our combined 
efforts to make this an outstanding institution to treat 
neurological patients, to educate young men and women, 
and to do research in neurological sciences." 
The administrators of St. Joseph's hospital, one of 
Phoenix's prominent hospitals, welcomed the Institute 
by allowing it to become housed in a specially-designed 
wing of the hospital; and welcomed, too, the opportunity 
to show the extent that a private hospital can aid in 
research. 
The Neurological Sciences Foundation, made up of 
prominent Arizona citizens, became incorporated in 
1959 to function as a fiscal right arm of the Institute. 
Year, Dedicated to Service and Research 
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Dr. Creen Makes Address at Groundbreaking. 
This foundation was established only six years after 
Dr. Green had served as co-founder of the Seizure 
Clinic and Barrow Laboratory of Electroencephalog-
raphy at St. Joseph's Hospital. Federal funds were ob-
tained (Hill-Burton), contributions were received from 
the National Institute of Health Research Facilities 
Division and from the Sisters of Mercy at St. Joseph's 
Hospital. 
When graduated from UPS, Dr. Green undertook 
medical studies at Northwestern University. There he 
studied with world-recognized authorities in neuro-
surgery, which even at the time of his graduation with 
a medical degree in 1941, was considered a little known 
field, albeit a thrilling field with much future. 
Then came World War II. Dr. Green was called 
into the Naval Reserve from duties as resident neurolo-
gist and neuro-surgeon at St. Luke's Hospital, Chicago. 
Tragic and many were the battle casualties he treated 
while stationed at military hospitals in the United States 
and in the Philippine Islands. These experiences en-
larged his practical knowledge, and sharpened an idea 
that provision must be made for further research by 
many doctors. 
The opportunities in his chosen field beckoned him 
to Arizona following the war. Quickly he fitted into the 
fast-moving pace of this 48th state to be admitted to 
the Union and which was fast making itself known for 
its pattern of growth and expansion. 
In 1948, Dr. Green founded the Neurosurgical Unit 
and Department of Electroencephalography at the Ari-
zona State Hospital in Phoenix. He became a founder 
of the Department of EEC at Good Samaritan Hospital 
in 1949. His affiliation with Barrow Laboratory began 
in 1953. 
These pages are too limited to relate in detail Dr. 
Green's impact on neurological science. 
He has shared his knowledge by teaching in colleges 
of medicine at the University of Illinois, University of 
Iowa, Tulane University, Stanford University, and 
AIh3uIlu Stare Unliity. 
He is active in many professional organization, takes 
a keen interest in civic affairs. A devoted Christian, 
he serves his church, the Central Methodist Church of 
Phoenix, in several capacities. He is author of papers, 
articles and books. 
Dr. Green's wife is the former Georgia Hillis of 
Tacoma. They have a son, Charles Alfred, 10 years old, 
a daughter Gretchen who is five years old. A brother 
and sister of Dr. Green also are UPS alumni, Dr. Charles 
A. Green, Jr., and Mrs. Philip Garland, Jr. (Janice 
Green), who both reside in Tacoma. 
Proud of its part in the shaping of the man and 
physician, who has beeunie Director of this important 
medical center, UPS salutes Barrow Institute. 
—mws 
Special Date For All Old Timers 
July 28 has been set as the date of the annual Old 
Timers' Picnic to be held on the campus. Mrs. Wehm-
hoff has charge of arrangements this year and she is 
being assisted on the program by Mrs. Wolf of Yelm. 
Quoting Mrs. Wehmhoff, "We're hoping for a big turn-
out!" Members of each class will be contacted in the 
near future so that they in turn may remind other 
classmates of the picnic date. 
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Dr. Regester 
Recalls 
The Campus 
of a Score 
of 
Years 
Ago 
The year 1962 is not an ordinary year. It is special 
because it is an anniversary, by an even score of years, 
of a special year, 1942; and it brings reminiscences of 
that time, and a consciousness of the great differences 
in the life of this institution at the two dates. 
In 1942 the attack on Pearl Harbor was in the 
immediate background. There was an attempt to keep 
normal functions going. It was clear that if the master-
ing of the subjects of our educational program were 
important at any time they were no less important now. 
But the activities related to carrying on the war were 
in the forefront of attention. 
A group of students of Japanese race wept over the 
tragic rift, accepted in a spirit of American patriotism  
the sacrifices they were called on to make in their 
congregation in concentration camps, and planted 
flowering cherry trees on the campus before their 
departure. The withdrawal of men called into reserves 
or impelled to enlist was a daily occurrence; and adjust-
ments of their credits and programs was a constant 
occupation. By Commencement 1942 the ranks of the 
student body were badly decimated, and most senior 
men got their degrees in absentia. 
The institution which was suffering these changes 
under the influence of social conditions, had also its own 
internal forces of change in that eventful year. Dr. 
Edward H. Todd, who had been President for twenty-
nine years, and who was in his late seventies, had 
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Dr. Regester's Memories of UPS in 1942 
submitted his resignation and a young man, thirty-four- 
year-old R. Franklin Thompson, Vice-President of Wil- 
lamette University, had been appointed to succeed him. 
The institution, which had been an academically-
good and growing, though materially "disadvantaged" 
co-educational liberal arts college, with a student body 
shortly before this time of about 800 students (sixty 
per cent male), was, when Dr. Thompson took it over 
in the fall of 1942, almost a "female seminary" with a 
student population of about 350 women who were pon-
dering whether the comtry's welfare wouldn't be best 
served elsewhere until Johnny came marching home 
again. The faculty had shrunk, by entrance into military 
service or temporary transfer to ship-or plane-building, 
to a low of about thirty. The male student element of 
somewhat transient members sank in numbers to as 
low as sixteen. Fraternities were represented by an 
amalgam under the name Alpha Tau Omega. Social 
life does not seem to have entirely disappeared, however, 
for there were still men in the area, the same young 
men who had been in this, or some other, college, but 
who were now in impressive uniforms. 
President Thompson was not without faith and hope 
in the future of the frail institution he received. National 
conditions would change, and academic conditions 
would change with them. He didn't simply wait for them  
to happen, however, but set about both to be ready 
for the changes and to bring them about. The College 
provided the standard educational programs for those 
who were able to continue them, and took up military 
programs, including a Student Army Training Unit, sud-
denly taken away to be rushed into the Battle of the 
Bulge. 
The adjustments and readjustments in 1942, and in 
the immediately succeeding years, with a sudden mid-
year return of veterans and re-establishment of an en-
larged faculty and program, gave qualities of toughness 
and flexibility to the new president whose exercise 
ever since has created the University we know. In 1962, 
in place of the war-time college and its extensive waste-
lands of scotch broom and blackberry vines there stands 
a splendid University on one of the especially beautiful 
campuses of the nation. Its added buildings include 
over a half dozen dormitories, a more-than-a-million-
dollar Student Center, the Memorial Fieldhouse, the 
Library, and the Music Building. There is a carefully 
chosen faculty of about a hundred, and a selected stu-
dent body of about two thousand. These, the meeting 
rooms and the houses of a group of national sororities 
and fraternities, all established between these years, 
the facilities of the Student Center, and the social and 
extra-curricular programs now enjoyed, arouse in old 
alums the feeling of having been born at least twenty 
years too soon. 
Learn More, Earn More 
Figures show that a man with a grade school educa-
tion can now expect to earn $178,000 in his career. A 
college degree adds about $100,000 to the estimated 
earnings of the high school graduate, making the college-
man's expected income almost $350,000. 
Actual earning power will vary, of course, depending 
on character, drive, family background, and many fac-
tors other than education. 
The following table gives the income prospects at 
different earning levels: 
	
School Years Completed 	 Lifetime Income 
Grade School . . . . . $178,000 
High School . . . . . . $243,000 
	
College, or Higher 
	 $347,000 
All Males . . . . . . . $200,000 
The study emphasizes the need for adequate insur-
ance on the income earner's life. Should the breadwinner 
die before being able to provide for his family's future 
needs, the proceeds from such insurance would replace 
some of his lost earning power. 
The life expectancy of the average male child born 
in 1900 was 20 years less than it is now. 
—New York Life Insurance Co. Statistics 
Tuition Financing 
Will you—or maybe your son—be putting a couple 
of youngsters through college five, ten or fifteen years 
from now? 
It's estimated that by 1965 the average tuition at 
private colleges will jump from the present $525 a year 
to $1,275. 
This means you might face a four-year expense as 
high as $16,000 per youngster—$48,000 if you have three 
children. A great many families even when comfortably 
fixed find they have to strain a bit to foot school bills 
when the time comes. As a result, quite a few plans 
have been set up recently to enable parents to avoid 
lump-sum payments due once or twice a year. 
A new financing plan you may want to look into is 
"post-college credit financing", where the costs are paid 
after graduation. Such a plan envisions the time when 
college costs would be financed over a 20 or 30 year 
period. A number of college have set up their own 
deferred payment programs, including Harvard and MIT. 
—BusINEss WEEK, Jan. 10, 1959 
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Who will go to college—and where? 
What will they find? 
Who will teach the,,,? 
Will they graduate? 
What will college have done for them? 
Who will pay—and how? 
T 
ILL MY CHILDREN GET INTO COLLEGE?" 
The question haunts most parents. Here is 
the answer: 
Yes... 
lo If they graduate from high school or preparatory 
school with something better than a "scrape-by" record. 
if they apply to the college or university that is right 
for them—aiming their sights (and their application 
forms) neither too high nor too low, but with an individu-
ality and precision made possible by sound guidance both 
in school and in their home. 
If America's colleges and universities can find the 
resources to carry out their plans to meet the huge de-
mand for higher education that is certain to exist in this 
country for years to come. 
The ifs surrounding your children and the college of 
tomorrow are matters of concern to everyone involved-
to parents, to children, to alumni and alumnae (whatever 
their parental status), and to the nation's educators. But 
resolving them is by no means being left to chance. 
The colleges know what they must do, if they are to 
meet the needs of your children and others of your chil-
dren's generation. Their planning is well beyond the hand-
wringing stage. 
The colleges know the likely cost of putting their 
plans into effect. They know this cost, both in money and 
in manpower, will be staggering. But most of them are 
already embarked upon finding the means of meeting it. 
Governments—local, state, and federal—are also 
deeply involved in educational planning and financing. 
Some parts of the country are far ahead of others. But 
no region is without its planners and its doers in this 
field. 
Public demand—not only for expanded facilities for 
higher education, but for ever-better quality in higher 
education—today is more insistent, more informed than 
ever before. With this growth of public sophistication 
about higher education, it is now clear to most intelligent 
parents that they themselves must take a leading role in 
guiding their children's educational careers—and in 
making certain that the college of tomorrow will be 
ready, and good, for them. 
This special report is in the form of a guide to parents. But we suspect that every read-
er, parent or not, willfind the story of higher education's future remarkably exciting. 
Where will your children 
go to college?   
LT FALL, more than one million students enrolled in the freshman classes of U.S. colleges and univer -sities. They came from wealthy families, middle- 
income families, poor families; from all races, here and 
abroad; from virtually every religious faith. 
Over the next ten years, the number of students will 
grow enormously. Around 1964 the long-predicted "tidal 
wave" of young people, born in the postwar era and 
steadily moving upward through the nation's school sys-
tems ever since, will engulf the college campuses. By 1970 
the population between the ages of 18 and 21—now 
around 10.2 million—will have grown to 14.6 million. 
College enrollment, now less than 4 million, will be at 
least 6.4 million, and perhaps far more. 
The character of the student bodies will also have 
changed. More than half of the full-time students in the 
country's four-year colleges are already coming from 
lower-middle and low income groups. With expanding 
scholarship, loan, and self-help programs, this trend will 
continue strong. Non-white college students—who in the 
past decade have more than doubled in number and now 
compose about 7 per cent of the total enrollment—will 
continue to increase. (Non-whites formed 11.4 per cent of 
the U.S. population in the 1960 census.) The number of 
married students will grow. The average age of students 
will continue its recent rise. 
The sheer force of this great wave of students is enough 
to take one's breath away. Against this force, what chance 
has American higher education to stand strong, to main-
tain standards, to improve quality, to keep sight of the 
individual student? 
And, as part of the gigantic population swell, what 
chances have your children? 
TO BOTH QUESTIONS, there are some encouraging answers. 
At the same time, the intelligent parent will not ignore 
some danger signals. 
FINDiNG ROOM FOR EVERYBODY 
NOT EVERY COLLEGE or university in the country is able to 
expand its student capacity. A number have concluded 
that, for one persuasive reason or another, they must 
maintain their present enrollments. They are not blind to 
the need of American higher education, in the aggregate, 
to accommodate more students in the years ahead; indeed, 
they are keenly aware of it. But for reasons of finance, of 
faculty limitations, of space, of philosophy, of function, of 
geographic location—or of a combination of these and 
other restrictions—they cannot grow. 
Many other institutions, public and private, are expand-
ing their enrollment capacities and will continue to do so: 
Private institutions: Currently, colleges and universities 
under independent auspices enroll around 1,500,000 
students—some 40 per cent of the U.S. college popula-
tion. In the future, many privately supported institutions 
will grow, but slowly in comparison with publicly sup-
ported institutions. Thus the total number of students at 
private institutions will rise, but their percentage of the 
total college population will become smaller. 
Public institutions: State and locally supported colleges 
and universities are expanding their capacity steadily. In 
the years ahead they will carry by far the heaviest share of 
America's growing student population. 
Despite their growth, many of them are already feeling 
the strain of the burden. Many state institutions, once 
committed to accepting any resident with a high-school 
diploma, are now imposing entrance requirements upon 
applicants. Others, required by law or long tradition not 
to turn away any high-school graduate who applies, resort 
in desperation to a high flunk-out rate in the freshman 
year in order to whittle down their student bodies to 
manageable size. In other states, coordinated systems of 
higher education are being devised to accommodate 
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students of differing aptitudes, high-school academic 
records, and career goals. 
Two-year colleges: Growing at a faster rate than any 
other segment of U.S. higher education is a group com-
prising both public and independently supported institu-
tions: the two-year, or "junior," colleges. Approximately 
600 now exist in the United States, and experts estimate 
that an average of at least 20 per year will be established 
in the coming decade. More than 400 of the two-year 
institutions are community colleges, located within com-
muting distance of their students. 
These colleges provide three main services: education for 
students who will later transfer to four-year colleges or 
universities (studies show they often do as well as those 
who go directly from high school to a four-year institu-
tion, and sometimes better), terminal training for voca-
tions (more and more important as jobs require higher 
technical skills), and adult education and community 
cultural activities. 
Evidence of their importance: One out of every four 
students beginning higher education today does so in a 
two-year college. By 1975, the ratio is likely to be one in 
two. 
Branch campuses: To meet local demands for educa-
tional institutions, some state universities have opened 
branches in population centers distant from their main 
campuses. The trend is likely to continue. On occasion, 
however, the "branch campus" concept may conflict with 
the "community college" concept. In Ohio, for example, 
proponents of community two-year colleges are currently 
arguing that locally controlled community institutions are 
the best answer to the state's college-enrollment prob-
lems. But Ohio State University, Ohio University, and 
Miami University, which operate off-campus centers and 
whose leaders advocate the establishment of more, say 
that taxpayers get better value at lower cost from a uni-
versity-run branch-campus system. 
Coordinated systems: To meet both present and future 
demands for higher education, a number of states are 
attempting to coordinate their existing colleges and 
universities and to lay long-range plans for developing 
new ones. 
California, a leader in such efforts, has a "master plan" 
involving not only the three main types of publicly sup-
ported institutions—the state university, state colleges, 
and locally sponsored two-year colleges. Private institu-
tions voluntarily take part in the master planning, also. 
With at least 661,000 students expected in their colleges 
and universities by 1975, Californians have worked out 
a plan under which every high-school graduate will be 
eligible to attend a junior college; the top one-third will 
be eligible for admission to a state college; and the top 
one-eighth will be eligible to go directly from high school 
to the University of California. The plan is flexible: stu-
dents who prove themselves in a junior college, for 
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example, may transfer to the university. If past experience 
is a guide, many will—with notable academic success. 
THUS IT IS LIKELY that somewhere in America's nearly 2,000 colleges and universities there will be room for your children. 
How will you—and they—find it? 
On the same day in late May of last year, 33,559 letters 
went out to young people who had applied for admission 
to the 1961 freshman class in one or more of the eight 
schools that compose the Ivy League. Of these letters, 
20,248 were rejection notices. 
Not all of the 20,248 had been misguided in applying. 
Admissions officers testify that the quality of the 1961 ap-
plicants was higher than ever before, that the competition 
was therefore intense, and that many applicants who 
might have been welcomed in other years had to be 
turned away in '61. 
Even so, as in years past, a number of the applicants 
had been the victims of bad advice—from parents, 
teachers, and friends. Had they applied to other institu-
tions, equally or better suited to their aptitudes and 
abilities, they would have been accepted gladly, avoiding 
the bitter disappointment, and the occasional tragedy, of 
a turndown. 
The Ivy League experience can be, and is, repeated in 
dozens of other colleges and universities every spring. 
Yet, while some institutions are rejecting more applica-
tions than they can accept, others (perhaps better qualified 
to meet the rejected students' needs) still have openings in 
their freshman classes on registration day. 
Educators, both in the colleges and in the secondary 
schools, are aware of the problems in "marrying" the 
right students to the right colleges. An intensive effort is 
under way to relieve them. in the future, you may expect: 
Better guidance by high-school counselors, based on 
improved testing methods and on improved understanding 
of individual colleges and their offerings. 
Better definitions, by individual colleges and univer-
sities, of their philosophies of admission, their criteria for 
choosing students, their strengths in meeting the needs of 
certain types of student and their weakness in meeting the 
needs of others. 
Less parental pressure on their offspring to attend: the 
college or university that mother or father attended; the 
college or university that "everybody else's children" are 
attending; the college or university that enjoys the greatest 
sports-page prestige, the greatest financial-page prestige, 
or the greatest society-page prestige in town. 
More awareness that children are different from one 
another, that colleges are different from one another, and  
that a happy match of children and institutions is within 
the reach of any parent (and student) who takes the pains 
to pursue it intelligently. 
Exploration—but probably, in the near future, no 
widespread adoption—of a central clearing-house for col-
lege applications, with students stating their choices of 
colleges in preferential order and colleges similarly listing 
their choices of students. The "clearing-house" would 
thereupon match students and institutions according to 
their preferences. 
Despite the likely growth of these practices, applying to 
college may well continue to be part-chaos, part-panic, 
part-snobbishness for years to come. But with the aid of 
enlightened parents and educators, it will be less so, 
tomorrow, than it is today. 
w  hat will they find 
in college? 
THE COLLEGE OF TOMORROW—the one your children will find when they get in—is likely to differ from the college you knew in your days as a student. 
The students themselves will be different. 
Curricula will be different. 
Extracurricular activities will be different, in many 
respects, from what they were in your day. 
The college year, as well as the college day, may be 
different. 
Modes of study will be different. 
With one or two conspicuous exceptions, the changes 
will be for the better. But for better or for worse, 
changes there will be. 
THE NEW BREED OF STUDENTS 
if WILL COME AS NEWS to no parents that their children 
are different from themselves. 
Academically, they are proving to be more serious than 
many of their predecessor generations. Too serious, some 
say. They enter college with an eye already set on the 
vocation they hope to pursue when they get out; college, 
to many, is simply the means to that end. 
Many students plan to marry as soon as they can afford 
to, and some even before they can afford to. They want 
families, homes, a fair amount of leisure, good jobs, 
security. They dream not of a far-distant future; today's 
students are impatient to translate their dreams into 
reality, soon. 
Like most generalizations, these should be qualified. 
There will be students who are quite far from the average, 
and this is as it should be. But with international ten-
sions, recurrent war threats, military-service obligations, 
and talk of utter destruction of the race, the tendency is 
for the young to want to cram their lives full of living-
with no unnecessary delays, please. 
At the moment, there is little likelihood that the urge to 
pace one's life quickly and seriously will soon pass. This is 
the tempo the adult world has set for its young, and they 
will march doubletime to it. 
Economic backgrounds of students will continue to 
grow more diverse. In recent years, thanks to scholar-
ships, student loans, and the spectacular growth of 
public educational institutions, higher education has 
become less and less the exclusive province of the sons 
and daughters of the well-to-do. The spread of scholarship 
and loan programs geared to family income levels will in-
tensify this trend, not only in low-tuition public colleges 
and universities but in high-tuition private institutions. 
Students from foreign countries will flock to the U.S. for 
college education, barring a totally deteriorated interna-
tional situation. Last year 53,107 foreign students, from 
143 countries and political areas, were enrolled in 1,666 
American colleges and universities—almost a 10 per cent 
increase over the year before. Growing numbers of 
African and Asian students accounted for the rise; the 
growth is virtually certain to continue. The presence of 
such students on U.S. campuses—SO per cent of them are 
undergraduates—has already contributed to a greater 
international awareness on the part of American stu-
dents. The influence is bound to grow. 
Foreign study by U.S. students is increasing. In 1959-60, 
the most recent year reported, 15,306 were enrolled in 63 
foreign countries, a 12 per cent increase in a period of 12 
months. Students traveling abroad during summer vaca-
tions add impressive numbers to this total. 
WHAT THEY'LL STUDY 
STUDIES ARE in the course of change, and the changes will 
affect your children. A new toughness in academic 
standards will reflect the great amount of knowledge that 
must be imparted in the college years. 
In the sciences, changes are particularly obvious. Every 
decade, writes Thomas Stelson of Carnegie Tech, 25 per 
cent of the curriculum must be abandoned, due to 
obsolescence. J. Robert Oppenheimer puts it another 
way: nearly everything now known in science, he says, 
was not in any book when most of us went to school." 
There will be differences in the social sciences and 
humanities, as well. Language instruction, now getting 
new emphasis, is an example. The use of language lab-
oratories, with tape recordings and other mechanical 
devices, is already popular and will spread. Schools once 
preoccupied almost entirely with science and technology 
(e.g., colleges of engineering, leading medical schools) 
have now integrated social and humanistic studies into 
their curricula, and the trend will spread to other institu-
tions. 
International emphasis also will grow. The big push will 
be related to nations and regions outside the Western 
World. For the first time on a large scale, the involvement  
of U.S. higher education will be truly global. This non-
Western orientation, says one college president (who is 
seconded by many others) is "the new frontier in Ameri-
can higher education." For undergraduates, comparative 
studies in both the social sciences and the humanities are 
likely to be stressed. The hoped-for result: better under-
standing of the human experience in all cultures. 
Mechanics of teaching will improve. "Teaching ma-
chines" will be used more and more, as educators assess 
their value and versatility (see Who will teach them? on 
the following pages). Closed-circuit television will carry a 
lecturer's voice and closeup views of his demonstrations to 
hundreds of students simultaneously. TV and microfilm 
will grow in usefulness as library tools, enabling institu-
tions to duplicate, in small space, the resources of distant 
libraries and specialized rare-book collections. Tape 
recordings will put music and drama, performed by 
masters, on every campus. Computers, already becoming 
almost commonplace, will be used for more and more 
study and research purposes. 
This availability of resources unheard-of in their 
parents' day will enable undergraduates to embark on 
extensive programs of independent study. Under careful 
faculty guidance, independent study will equip students 
with research ability, problem-solving techniques, and 
bibliographic savvy which should be of immense value to 
them throughout their lives. Many of yesterday's college 
graduates still don't know how to work creatively in un-
familiar intellectual territory: to pinpoint a problem, 
formulate intelligent questions, use a library, map a re-
search project. There will be far fewer gaps of this sort in 
the training of tomorrow's students. 
Great new stress on quality will be found at all institu-
tions. Impending explosive growth of the college popula-
tion has put the spotlight, for years, on handling large 
numbers of students; this has worried educators who 
feared that quality might be lost in a national preoccupa-
tion with quantity. Big institutions, particularly those with 
"growth situations," are now putting emphasis on main-
taining high academic standards—and even raising them 
—while handling high enrollments, too. Honors pro-
grams, opportunities for undergraduate research, in-
sistence on creditable scholastic achievement are symp-
tomatic of the concern for academic excellence. 
It's important to realize that this emphasis on quality 
will be found not only in four-year colleges and universi-
ties, but in two-year institutions, also. "Each [type of 
institution] shall strive for excellence in its sphere," is 
how the California master plan for higher education puts 
it; the same idea is pervading higher education at all levels 
throughout the nation. 
WHERE'S THE FUN? 
EXTRACURRICULAR ACTIVITY has been undergoing subtle 
changes at colleges and universities for years and is likely 
to continue doing so. Student apathy toward some ac-
tivities—political clubs, for example—is lessening. Toward 
other activities—the light, the frothy—apathy appears to 
be growing. There is less interest in spectator sports, more 
interest in participant sports that will be playable for most 
of a lifetime. Student newspapers, observes the dean of 
students at a college on the Eastern seaboard, no longer 
rant about band uniforms, closing hours for fraternity 
parties, and the need for bigger pep rallies. Sororities are 
disappearing from the campuses of women's colleges. 
"Fun festivals" are granted less time and importance by 
students; at one big midwestern university, for example, 
the events of May Week—formerly a five-day wingding 
involving floats, honorary-fraternity initiations, faculty-
student baseball, and crowning of the May Queen—are 
now crammed into one half-day. In spite of the well-
publicized antics of a relatively few roof-raisers (e.g., 
student rioters at several summer resorts last Labor Day, 
student revelers at Florida resorts during spring-vacation 
periods), a new seriousness is the keynote of most student 
activities. 
"The faculty and administration are more resistant to 
these changes than the students are,"jokes the president of 
a women's college in Pittsburgh. "The typical student 
congress wants to abolish the junior prom; the dean is the  
one who feels nostalgic about it: 'That's the one event 
Mrs. Jones and I looked forward to each year.'" 
A QUEST FOR ETHICAL VALUES 
EDUCATION, more and more educators are saying, "should 
be much more than the mere retention of subject matter." 
Here are three indications of how the thoughts of many 
educators are running: 
"If [the student] enters college and pursues either an 
intellectual smôrgtsbord, intellectual Teutonism, or the 
cash register," says a midwestern educator, "his educa-
tion will have advanced very little, if at all. The odds are 
quite good that he will simply have exchanged one form of 
barbarism for another . . . Certainly there is no incom-
patibility between being well-informed and being stupid; 
such a condition makes the student a danger to himself 
and society." 
Says another observer: "I prophesy that a more serious 
intention and mood will progressively characterize the 
campus . . . This means, most of all, commitment to the 
use of one's learning in fruitful, creative, and noble ways." 
"The responsibility of the educated man," says the 
provost of a state university in New England, "is that he 
make articulate to himself and to others what he is willing 
to bet his life on." 
who will teach themP 
NOW THE QUALITY of the teaching that your children 
can look forward to, and you will know much 
about the effectiveness of the education they will 
receive. Teaching, tomorrow as in the past, is the heart of 
higher education. 
It is no secret, by now, that college teaching has been 
on a plateau of crisis in the U.S. for some years. Much of 
the problem is traceable to money. Salaries paid to college 
teachers lagged far behind those paid elsewhere in jobs 
requiring similarly high talents. While real incomes, as 
well as dollar incomes, climbed for most other groups of 
Americans, the real incomes of college professors not 
merely stood still but dropped noticeably. 
The financial pinch became so bad, for some teachers, 
that despite obvious devotion to their careers and obvious 
preference for this profession above all others, they had to 
leave for other jobs. Many bright young people, the sort 
who ordinarily would be attracted to teaching careers, 
took one look at the salary scales and decided to make 
their mark in another field. 
Has the situation improved?  
Will it be better when your children go to college? 
Yes. At the moment, faculty salaries and fringe benefits 
(on the average) are rising. Since the rise started from an 
extremely disadvantageous level, however, no one is getting 
rich in the process. Indeed, on almost every campus the 
realincome in every rank of the faculty is still considerably 
less than it once was. Nor have faculty salary scales, 
generally, caught up with the national scales in competitive 
areas such as business and government. 
But the trend is encouraging. If it continues, the 
financial plight of teachers—and the serious threat to 
education which it has posed—should be substantially 
diminished by 1970. 
None of this will happen automatically, of course. For 
evidence, check the appropriations for higher education 
made at your state legislature's most recent session. If 
yours was like a number of recent legislatures, it "econo-
mized"—and professorial salaries suffered. The support 
which has enabled many colleges to correct the most 
glaring salary deficiencies must continue until the problem 
is fully solved. After that, it is essential to make sure that 
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the quality of our college teaching—a truly crucial element 
in fashioning the minds and attitudes of your children—is 
not jeopardized again by a failure to pay its practitioners 
adequately. 
THERE ARE OTHER ANGLES to the question of attracting and retaining a good faculty besides money. The better the student body—the more challeng- 
ing, the more lively its members—the more attractive is the 
job of teaching it. "Nothing is more certain to make 
teaching a dreadful task than the feeling that you are 
dealing with people who have no interest in what you are 
talking about," says an experienced professor at a small 
college in the Northwest. 
"An appalling number of the students I have known 
were bright, tested high on their College Boards, and 
still lacked flair and drive and persistence," says another 
professor. "I have concluded that much of the difference 
between them and the students who are 'alive' must be 
traceable to their homes, their fathers, their mothers. 
Parents who themselves take the trouble to be interesting 
—and interested—seem to send us children who are 
interesting and interested." 
The better the library and laboratory facilities, the 
more likely is a college to be able to recruit and keep a 
good faculty. Even small colleges, devoted strictly to 
undergraduate studies, are finding ways to provide their 
faculty members with opportunities to do independent 
reading and research. They find it pays in many ways: the 
faculty teaches better, is more alert to changes in the 
subject matter, is less likely to leave for other fields. 
The better the public-opinion climate toward teachers 
in a community, the more likely is a faculty to be strong. 
Professors may grumble among themselves about all the 
invitations they receive to speak to women's clubs and  
alumni groups ("When am I supposed to find the time to 
check my lecture notes?"), but they take heart from the 
high regard for their profession which such invitations 
from the community represent. 
Part-time consultant jobs are an attraction to good 
faculty members. (Conversely, one of the principal check-
points for many industries seeking new plant sites is, 
What faculty talent is nearby?) Such jobs provide teachers 
both with additional income and with enormously useful 
opportunities to base their classroom teachings on 
practical, current experience. 
UT COLLEGES AND UNIVERSITIES must do more than 
hold on to their present good teachers and replace 
those who retire or resign. Over the next few years 
many institutions must add to their teaching staffs at a 
prodigious rate, in order to handle the vastly larger 
numbers of students who are already forming lines in the 
admissions office. 
The ability to be a college teacher is not a skill that can 
be acquired overnight, or in a year or two. A Ph.D. 
degree takes at least four years to get, after one has 
earned his bachelor's degree. More often it takes six or 
seven years, and sometimes 10 to 15. 
In every ten-year period since the turn of the century, 
as Bernard Berelson of Columbia University has pointed 
out, the production of doctorates in the U.S. has doubled. 
But only about 60 per cent of Ph.D.'s today go into 
academic life, compared with about 80 per cent at the turn 
of the century. And only 20 per cent wind up teaching 
undergraduates in liberal arts colleges. 
Holders of lower degrees, therefore, will occupy many 
teaching positions on tomorrow's college faculties. 
This is not necessarily bad. A teacher's ability is not 
always defined by the number of degrees he is entitled to 
write after his name. Indeed, said the graduate dean of one 
great university several years ago, it is high time that 
"universities have the courage . . . to select men very 
largely on the quality of work they have done and soft-
pedal this matter of degrees." 
IN SUMMARY, salaries for teachers will be better, larger numbers of able young people will be attracted into the field (but their preparation will take time), and fewer 
able people will be lured away. In expanding their faculties, 
some colleges and universities will accept more holders of 
bachelor's and master's degrees than they have been ac-
customed to, but this may force them to focus attention 
on ability rather than to rely as unquestioningly as in the 
past on the magic of a doctor's degree. 
Meanwhile, other developments provide grounds for 
cautious optimism about the effectiveness of the teaching 
your children will receive. 
THE TV SCREEN 
TELEVISION, not long ago found only in the lounges of 
dormitories and student unions, is now an accepted 
teaching tool on many campuses. Its use will grow. "To 
report on the use of television in teaching," says Arthur 
S. Adams, past president of the American Council on 
Education, "is like trying to catch a galloping horse." 
For teaching closeup work in dentistry, surgery, and 
laboratory sciences, closed-circuit TV is unexcelled. The 
number of students who can gaze into a patient's gaping 
mouth while a teacher demonstrates how to fill a cavity 
is limited; when their place is taken by a TV camera and 
the students cluster around TV screens, scores can watch 
—and see more, too. 
Television, at large schools, has the additional virtue of 
extending the effectiveness of a single teacher. Instead of 
giving the same lecture (replete with the same jokes) three 
times to students filling the campus's largest hall, a pro-
fessor can now give it once—and be seen in as many 
auditoriums and classrooms as are needed to accommo-
date all registrants in his course. Both the professor and 
the jokes are fresher, as a result. 
How effective is TV? Some carefully controlled studies 
show that students taught from the fluorescent screen do 
as well in some types of course (e.g., lectures) as those 
sitting in the teacher's presence, and sometimes better. 
But TV standardizes instruction to a degree that is not 
always desirable. And, reports Henry H. Cassirer of 
UNESCO, who has analyzed television teaching in the 
U.S., Canada, Great Britain, France, Italy, Russia, and 
Japan, students do not want to lose contact with their 
teachers. They want to be able to ask questions as instruc-
tion progresses. Mr. Cassirer found effective, on the other 
hand, the combination of a central TV lecturer with 
classroom instructors who prepare students for the lecture 
and then discuss it with them afterward. 
TEACHING MACHINES 
HOLDING GREAT PROMISE for the improvement of instruc-
tion at all levels of schooling, including college, are 
programs of learning presented through mechanical self-
teaching devices, popularly called "teaching machines." 
The most widely used machine, invented by Professor 
Frederick Skinner of Harvard, is a box-like device with 
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three windows in its top. When the student turns a crank, 
an item of information, along with a question about it, 
appears in the lefthand window (A). The student writes 
his answer to the question on a paper strip exposed in 
another window (B). The student turns the crank again-
and the correct answer appears at window A. 
Simultaneously, this action moves the student's answer 
under a transparent shield covering window C, so that 
the student can see, but not change, what he has written. 
If the answer is correct, the student turns another crank, 
causing the tape to be notched; the machine will by-pass 
this item when the student goes through the series of ques-
tions again. Questions are arranged so that each item 
builds on previous information the machine has given. 
Such self-teaching devices have these advantages: 
Each student can proceed at his own pace, whereas 
classroom lectures must be paced to the "average" student 
—too fast for some, too slow for others. "With a ma-
chine," comments a University of Rochester psychologist, 
"the brighter student could go ahead at a very fast pace." 
- The machine makes examinations and testing a re-
warding and learning experience, rather than a punish-
ment. If his answer is correct, the student is rewarded 
with that knowledge instantly; this reinforces his memory 
of the right information. If the answer is incorrect, the 
machine provides the correct answer immediately. In large 
classes, no teacher can provide such frequent—and indi-
vidual—rewards and immediate corrections. 
The machine smooths the ups and downs in the learn- 
ing process by removing some external sources of anxie-
ties, such as fear of falling behind. 
If a student is having difficulty with a subject, the 
teacher can check back over his machine tapes and find 
the exact point at which the student began to go wrong. 
Correction of the difficulty can be made with precision, 
not gropingly as is usually necessary in machineless 
classes. 
Not only do the machines give promise of accelerating 
the learning process; they introduce an individuality to  
learning which has previously been unknown. "Where 
television holds the danger of standardized instruction," 
said John W. Gardner, president of the Carnegie Corpora-
tion of New York, in a report to then-President Eisen-
hower, "the self-teaching device can individualize instruc-
tion in ways not now possible—and the student is always 
an active participant." Teaching machines are being 
tested, and used, on a number of college campuses and 
seem certain to figure prominently in the teaching of your 
children. 
w ll they graduate P 
SAID AN ADMINSTRAT0R at a university in the South not long ago (he was the director of admissions, no less, and he spoke not entirely in jest): 
"I'm happy I went to college back when I did, instead 
of now. Today, the admissions office probably wouldn't 
let me in. If they did, I doubt that I'd last more than a 
semester or two." 
Getting into college is a problem, nowadays. Staying 
there, once in, can be even more difficult. 
Here are some of the principal reasons why many 
students fail to finish: 
Academic failure: For one reason or another—not 
always connected with a lack of aptitude or potential 
scholastic ability—many students fail to make the grade. 
Low entrance requirements, permitting students to enter 
college without sufficient aptitude or previous preparation, 
also play a big part. In schools where only a high-school 
diploma is required for admission, drop-outs and failures 
during the first two years average (nationally) between 60 
and 70 percent. Normally selective admissions procedures 
usually cut this rate down to between 20 and 40 per cent. 
Where admissions are based on keen competition, the 
attrition rate is 10 per cent or less. 
FUTURE OUTLOOK: High schools are tightening their 
academic standards, insisting upon greater effort by 
students, and teaching the techniques of note-taking, ef-
fective studying, and library use. Such measures will 
inevitably better the chances of students when they reach 
college. Better testing and counseling programs should 
help, by guiding less-able students away from institutions 
where they'll be beyond their depth and into institutions 
better suited to their abilities and needs. Growing popular 
acceptance of the two-year college concept will also help, 
as will the adoption of increasingly selective admissions 
procedures by four-year colleges and universities. 
Parents can help by encouraging activities designed to 
find the right academic spot for their children; by recog- 
nizing their children's strengths and limitations; by creat-
ing an atmosphere in which children will be encouraged to 
read, to study, to develop curiosity, to accept new ideas. 
Poor motivation: Students drop out of college "not only 
because they lack ability but because they do not have 
the motivation for serious study," say persons who have 
studied the attrition problem. This aspect of students' 
failure to finish college is attracting attention from edu-
cators and administrators both in colleges and in secondary 
schools. 
FUTURE OUTLOOK: Extensive research is under way to 
determine whether motivation can be measured. The 
"Personal Values Inventory," developed by scholars at 
Colgate University, is one promising yardstick, providing 
information about a student's long-range persistence, 
personal self-control, and deliberateness (as opposed to 
rashness). Many colleges and universities are participating 
in the study, in an effort to establish the efficacy of the 
tests. Thus far, report the Colgate researchers, "the tests 
have successfully differentiated between over- and under -
achievers in every college included in the sample." 
Parents can help by their own attitudes toward scholas-
tic achievement and by encouraging their children to 
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develop independence from adults. "This, coupled with 
the reflected image that a person acquires from his 
parents—an image relating to persistence and other 
traits and values—may have much to do with his orienta-
tion toward academic success," the Colgate investigators 
say. 
Money: Most parents think they know the cost of send-
ing a child to college. But a recent survey shows, rela-
tively few of them actually do. The average parent, the 
survey disclosed, underestimates college costs by roughly 
40 per cent. In such a situation, parental savings for col-
lege purposes often run out quickly—and, unless the 
student can fill the gap with scholarship aid, a loan, or 
earnings from part-time employment, he drops out. 
FUTURE OUTLOOK: A surprisingly high proportion of 
financial dropouts are children of middle-income, not 
low-income, families. If parents would inform themselves 
fully about current college costs—and reinform them-
selves periodically, since prices tend to go up—a substan-
tial part of this problem could be solved in the future by 
realistic family savings programs. 
Other probabilities: growing federal and state (as 
well as private) scholarship programs; growing private 
and governmental loan programs. 
Jobs: Some students, anxious to strike out on their 
own, are lured from college by jobs requiring little skill but 
offering attractive starting salaries. Many such students 
may have hesitated about going to college in the first 
place and drop out at the first opportunity. 
FUTURE OUTLOOK: The lure of jobs will always tempt 
some students, but awareness of the value of completing 
college—for lifelong financial gain, if for no other reason 
—is increasing. 
Emotional problems: Some students find themselves 
unable to adjust to college life and drop out as a result. 
Often such problems begin when a student chooses a col-
lege that's "wrong" for him. It may accord him too much 
or too little freedom; its pace may be too swift for him, 
resulting in frustration, or too slow, resulting in boredom; 
it may be "too social" or "not social enough." 
FUTURE OUTLOOK: With expanding and more skillful 
guidance counseling and psychological testing, more 
students can expect to be steered to the "right" college 
environment. This won't entirely eliminate the emotional-
maladjustment problem, but it should ease it substantially. 
Marriage: Many students marry while still in college 
but fully expect to continue their education. A number do 
go on (sometimes wives withdraw from college to earn 
money to pay their husbands' educational expenses). 
Others have children before graduating and must drop 
out of college in order to support their family. 
FUTURE OUTLOOK: The trend toward early marriage 
shows no signs of abating. Iarge numbers of parents 
openly or tacitly encourage children to go steady and to 
marry at an early age. More and more colleges are provid- 
ing living quarters for married undergraduate students. 
Some even have day-care facilities for students' young 
children. Attitudes and customs in their "peer groups" 
will continue to influence young people on the question 
of marrying early; in some groups, it's frowned upon; in 
others, it's the thing to do. 
COLLEGES AND UNIVERSITIES are deeply interested in finding solutions to the attrition problem in all its aspects. Today, at many institutions, enrollment 
resembles a pyramid: the freshman class, at the bottom, 
is big; the sophomore class is smaller, the junior class still 
smaller, and the senior class a mere fraction of the fresh-
man group. Such pyramids are wasteful, expensive, inef-
ficient. They represent hundreds, sometimes thousands, of 
personal tragedies: young people who didn't make it. 
The goal of the colleges is to change the pyramid into a 
straight-sided figure, with as many people graduating as 
enter the freshman class. In the college of tomorrow, the 
sides will not yet have attained the perfect vertical, but—as 
a result of in-iproved placement, admissions, and aca-
demic practices—they should slope considerably less than 
they do now. 
w  hat will college 
have done for them?, 
IF YOUR CHILDREN are like about 33 per cent of today's college graduates, they will not end their formal educa-tion when they get their bachelor's degrees. On they'll 
go—to graduate school, to a professional school, or to an 
advanced technological institution. 
There are good reasons for their continuing: 
In four years, nowadays, one can only begin to scratch 
the surface of the body of knowledge in his specialty. To 
teach, or to hold down a high-ranking job in industry or 
government, graduate study is becoming more and more 
useful and necessary. 
Automation, in addition to eliminating jobs in un-
skilled categories, will have an increasingly strong effect on 
persons holding jobs in middle management and middle 
technology. Competition for survival will be intense. 
Many students will decide that one way of competing 
advantageously is to take as much formal education be-
yond the baccalaureate as they can get. 
One way in which women can compete successfully 
with men for high-level positions is to be equipped with a 
graduate degree when they enter the job market. 
Students heading for school-teaching careers will 
increasingly be urged to concentrate on substantive studies 
in their undergraduate years and to take methodology 
courses in a postgraduate schooling period. The same will 
be true in many other fields. 
Shortages are developing in some professions, e.g., 
medicine. Intensive efforts will be made to woo more top 
undergraduates into professional schools, and opportuni-
ties in short-supplied professions will become increasingly 
attractive. 
"Skills," predicts a Presidential committee, "may be-
come obsolete in our fast-moving industrial society. Sound 
education provides a basis for adjustment to constant and 
abrupt change—a base on which new skills may be built." 
The moral will not be lost on tomorrow's students. 
In addition to having such practical motives, tomor-
row's students will be influenced by a growing tendency 
to expose them to graduate-level work while they are still 
undergraduates. Independent study will give them a taste 
of the intellectual satisfaction to be derived from learning 
on their own. Graduate-style seminars, with their stimulat-
ing give-and-take of fact and opinion, will exert a strong  
appeal. As a result, for able students the distinction be-
tween undergraduate and graduate work will become 
blurred and meaningless. Instead of arbitrary insistence 
upon learning in two-year or four-year units, there will 
be more attention paid to the length of time a student 
requires—and desires—to immerse himself in the specialty 
that interests him. 
ND EVEN with graduate or professional study, educa- 
tion is not likely to end for your children. 
Administrators in the field of adult education-
or, more accurately, "continuing education"—expect that 
within a decade the number of students under their wing 
will exceed the number of undergraduates in American 
colleges and universities. 
"Continuing education," says Paul A. McGhee, dean 
of New York University's Division of General Education 
(where annually some 17,000 persons enroll in around 
1,200 non-credit courses) "is primarily the education of 
the already educated." The more education you have, the 
more you are likely to want. Since more and more people 
will go to college, it follows that more and more people 
will seek knowledge throughout their lives. 
We are, say adult-education leaders, departing from the 
old notion that one works to live. In this day of automa-
tion and urbanization, a new concept is emerging: "time," 
not "work," is the paramount factor in people's lives. 
Leisure takes on a new meaning: along with golf, boating, 
and partying, it now includes study. And he who forsakes 
gardening for studying is less and less likely to be regarded 
as the neighborhood oddball. 
Certain to vanish are the last vestiges of the stigma that 
has long attached to "night school." Although the con-
cept of night school as a place for educating only the il-
literate has changed, many who have studied at night-
either for credit or for fun and intellectual stimulation-
have felt out of step, somehow. But such views are 
obsolescent and soon will be obsolete. 
Thus far, American colleges and universities—with 
notable exceptions—have not led the way in providing 
continuing education for their alumni. Most alumni have 
been forced to rely on local boards of education and other 
civic and social groups to provide lectures, classes, discus-
sion groups. These have been inadequate, and institutions 
of higher education can be expected to assume un-
precedented roles in the continuing-education field. 
Alumni and alumnae are certain to demand that they 
take such leadership. Wrote Clarence B. Randall in The 
New York Times Magazine: "At institution after institu-
tion there has come into being an organized and articulate 
group of devoted graduates who earnestly believe... that 
the college still has much to offer them." 
When colleges and universities respond on a large scale 
to the growing demand for continuing education, the 
variety of courses is likely to be enormous. Already, in 
institutions where continuing education is an accepted 
role, the range is from space technology to existentialism 
to funeral direction. (When the University of California 
offered non-credit courses in the first-named subject to 
engineers and physicists, the combined enrollment reached 
4,643.) "From the world of astronauts, to the highest of 
ivory towers, to six feet under," is how one wag has 
described the phenomenon. 
S OME OTHER LIKELY FEATURES of your children, after they are graduated from tomorrow's colleges: They'll have considerably more political sophisti-
cation than did the average person who marched up to get 
a diploma in their parents' day. Political parties now have 
active student groups on many campuses and publi.sh  
material beamed specifically at undergraduates. Student-
government organizations are developing sophisticated 
procedures. Nonpartisan as well as partisan groups, oper-
ating on a national scale, are fanning student interest in 
current political affairs. 
They'll have an international orientation that many of 
their parents lacked when they left the campuses. The 
presence of more foreign students in their classes, the 
emphasis on courses dealing with global affairs, the front 
pages of their daily newspapers will all contribute to this 
change. They will find their international outlook useful: 
a recent government report predicts that "25 years from 
now, one college graduate in four will find at least part of  
his career abroad in such places as Rio de Janeiro, Dakar, 
Beirut, Leopoldville, Sydney, Melbourne, or Toronto." 
They'll have an awareness of unanswered questions, 
to an extent that their parents probably did not have. 
Principles that once were regarded (and taught) as in-
controvertible fact are now regarded (and taught) as sub-
ject to constant alteration, thanks to the frequent toppling 
of long-held ideas in today's explosive sciences and 
technologies. Says one observer: "My student generation, 
if it looked at the world, didn't know it was 'loaded'. 
Today's student has no such ignorance." 
They'll possess a broad-based liberal education, but 
in their jobs many of them are likely to specialize more 
narrowly than did their elders. "It is a rare bird today 
who knows all about contemporary physics and all about 
modern mathematics," said one of the world's most dis-
tinguished scientists not long ago, "and if he exists, I 
haven't found him. Because of the rapid growth of science 
it has become impossible for one man to master any large 
part of it; therefore, we have the necessity of specializa-
tion." 
Your daughters are likely to be impatient with the 
prospect of devoting their lives solely to unskilled labor as 
housewives. Not only will more of tomorrow's women 
graduates embark upon careers when they receive their 
diplomas, but more of them will keep up their contacts 
with vocational interests even during their period of child-
rearing. And even before the children are grown, more of 
them will return to the working force, either as paid 
employees or as highly skilled volunteers, 
DEPENDING UPON THEIR OWN OUTLOOK, parents of tomorrow's graduates will find some of the pros-pects good, some of them deplorable. In essence, 
however, the likely trends of tomorrow are only continua-
tions of trends that are clearly established today, and 
moving inexorably. 
w  ho will pay—and howP 
WILL YOU BE ABLE to afford a college education for your children? The tuition? The travel ex-pense? The room rent? The board? 
In addition: 
Will you be able to pay considerably more than is 
written on the price-tags for these items? 
The stark truth is that you—or somebody—must pay, 
if your children are to go to college and get an education 
as good as the education you received. 
H ERE is where colleges and universities get their money: From taxes paid to governments at all levels: 
city, state, and federal. Governments now appropriate an 
estimated $2.9 billion in support of higher education 
every year. By 1970 government support will have grown 
to roughly $4 billion. 
From private gifts and grants. These now provide nearly 
$1 billion annually. By 1970 they must provide about 
$2.019 billion. Here is where this money is likely to come 
from: 
Alumni ............................ $ 505,000,000(257o ) 
Non-alumni individuals .......... 	 505,000,000(25%) 
Business corporations ... ........ 	 505,000,000 (25%) 
Foundations ...................... 262,000,000 (13%) 
Religious denominations .... .... 	 242,000,000 (12%) 
Total voluntary support, 1970.. $2,019,000,000 
From endowment earnings. These now provide around 
$210 million a year. By 1970 endowment will produce 
around $333 million a year. 
From tuition and fees. These now provide around $1.2 
billion (about 21 per cent of college and university funds). 
By 1970 they must produce about $2.1 billion (about 23.5 
per cent of all funds). 
From other sources. Miscellaneous income now provides 
around $410 million annually. By 1970 the figure is ex-
pected to be around $585 million. 
These estimates, made by the independent Council for 
Financial Aid to Education*,  are based on the "best 
available" estimates of the expected growth in enroll-
ment in America's colleges and universities: from slightly 
less than 4 million this year to about 6.4 million in the 
*To 
 whose research staff the editors are indebted for most of the 
financial projections cited in this section of their report. CFAE 
statisticians, using and comparing three methods of projection, built 
their estimates on available hard figures and carefully reasoned 
assumptions about the future.  
academic year 1969-70. The total income that the colleges 
and universities will require in 1970 to handle this enroll-
ment will be on the order of $9 billion—compared with 
the $5.6 billion that they received and spent in 1959-60. 
WHO PAYS? 
VIRTUALLY EVERY SOURCE of funds, of course—however 
it is labeled—boils down to you. Some of the money, you 
pay directly: tuition, fees, gifts to the colleges and univer-
sities that you support. Other funds pass, in a sense, 
through channels—your church, the several levels of 
government to which you pay taxes, the business corpora-
tions with which you deal or in which you own stock. 
But, in the last analysis, individual persons are the source 
of them all. 
Hence, if you wished to reduce your support of higher 
education, you could do so. Conversely (as is presumably 
the case with most enlightened parents and with most col-
lege alumni and alumnae), if you wished to increase it, 
you could do that, also—with your vote and your check-
book. As is clearly evident in the figures above, it is es-
sential that you substantially increase both your direct 
and your indirect support of higher education between 
now and 1970, if tomorrow's colleges and universities are 
to give your children the education that you would wish 
for them. 
THE MONEY YOU'LL NEED 
SINCE IT REQUIRES long-range planning and long-range 
voluntary saving, for most families the most difficult part 
of financing their children's education is paying the direct 
costs: tuition, fees, room, board, travel expenses. 
These costs vary widely from institution to institution. 
At government-subsidized colleges and universities, for 
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example, tuition fees for state residents may be non-
existent or quite low. At community colleges, located 
within commuting distance of their students' homes, room 
and board expenses may consist only of what parents are 
already paying for housing and food. At independent 
(non-governmental) colleges and universities, the costs 
may be considerably higher. 
In 1960-61, here is what the average male student 
spent at the average institution of higher education, in-
cluding junior colleges, in each of the two categories 
(public and private): 
Public Private 
Institutions 	 Institutions 
	
Tuition .......................... $179 	 $ 676 
	
Board .......................... 383 	 404 
	
Room ........................... 187 	 216 
Total . . ........................ 	 $749 
	 $1,296 
These, of course, are "hard-core" costs only, repre-
senting only part of the expense. The average annual 
bill for an unmarried student is around $1,550. This con-
servative figure, provided by the Survey Research Center 
at the University of Michigan for the U.S. Office of Edu-
cation, does not include such items as clothing. And, as 
we have attempted to stress by italicizing the word "aver-
age" wherever it appears, the bill can be considerably 
higher, as well as somewhat lower. At a private college 
for women (which is likely to get relatively little money 
from other sources and must therefore depend heavily 
upon tuition income) the hard-core costs alone may now 
run as high as $2,600 per year. 
Every parent must remember that costs will inevitably 
rise, not fall, in the years ahead. In 1970, according to 
one estimate, the cost of four years at the average state 
university will be $5,800; at the average private college, 
$11,684. 
HOW TO AFFORD IT? 
SUCH SUMS represent a healthy part of most families' 
resources. Hard-core costs alone equal, at public institu-
tions, about 13 per cent of the average American family's 
annual income; at private institutions, about 23 per cent 
of average annual income. 
How do families afford it? How can you afford it? 
Here is how the typical family pays the current average 
bill of $1,550 per year: 
Parents contribute ................................. $950 
Scholarships defray ............................... 130 
The student earns ................................. 360 
Other sources yield ................................ 110 
Nearly half of all parents begin saving money for their 
children's college education well before their children are 
ready to enroll. Fourteen per cent report that they borrow 
money to help meet college costs. Some 27 per cent take 
on extra work, to earn more money. One in five mothers 
does additional work in order to help out. 
Financing the education of one's children is obviously, 
for many families, a scramble—a piecing-together of 
many sources of funds. 
Is such scrambling necessary? The question can be 
answered only on a family-by-family basis. But these 
generalizations do seem valid: 
Many parents think they are putting aside enough 
money to pay most of the costs of sending their children 
to college. But most parents seriously underestimate 
what these costs will be. The only solution: Keep posted, 
by checking college costs periodically. What was true of 
college costs yesterday (and even of the figures in this 
report, as nearly current as they are) is not necessarily 
true of college costs today. It will be even less true of 
college costs tomorrow. 
If they knew what college costs really were, and what 
they are likely to be in the years when their children are 
likely to enroll, many parents could save enough money. 
They would start saving earlier and more persistently. 
They would gear their family budgets to the need. They 
would revise their savings programs from time to time, 
as they obtained new information about cost changes. 
Many parents count on scholarships to pay their chil-
dren's way. For upper-middle-income families, this reli-
ance can be disastrous. By far the greatest number of 
scholarships are now awarded on the basis of financial 
need, largely determined by level of family income. (Col-
leges and other scholarship sources are seriously con-
cerned about the fact, indicated by several studies, that 
at least 100,000 of the country's high-school graduates 
each year are unable to attend college, primarily for 
financial reasons.) Upper-middle-income families are 
among those most seriously affected by the sudden reali-
zation that they have failed to save enough for their 
children's education. 
Loan programs make sense. Since going to college 
sometimes costs as much as buying a house (which most 
families finance through long-term borrowing), long-term 
repayment of college costs, by students or their parents, 
strikes many people as highly logical. 
Loans can be obtained from government and from 
private bankers. Just last spring, the most ambitious 
private loan program yet developed was put into opera-
tion: United Student Aid Funds, Inc., is the backer, with 
headquarters at 420 Lexington Avenue, New York 17, 
N.Y. It is raising sufficient capital to underwrite a reserve 
fund to endorse $500 million worth of long-term, low-
interest bank loans to students. Affiliated state com-
mittees, established by citizen groups, will act as the 
direct contact agencies for students. 
In the 1957-58 academic year, loans for educational 
purposes totaled only $115 million. Last year they totaled 
an estimated $430 million. By comparison, scholarships 
from all sources last year amounted to only $160 million. 
IS THE COST TOO HIGH? 
HIGH AS THEY SEEM, tuition rates are bargains, in this 
sense: They do not begin to pay the cost of providing a 
college education. 
On the national average, colleges and universities must 
receive between three and four additional dollars for 
every one dollar that they collect from students, in order 
to provide their services. At public institutions, the ratio 
of non-tuition money to tuition money is greater than 
the average: the states typically spend more than $700 
for every student enrolled. 
Even the gross cost of higher education is low, when 
put in perspective. In terms of America's total production 
of goods and services, the proportion of the gross na-
tional product spent for higher education is only 1.3 per 
cent, according to government statistics. 
To put salaries and physical plant on a sound footing, 
colleges must spend more money, in relation to the gross 
national product, than they have been spending in the 
past. Before they can spend it, they must get it. From 
what sources? 
Using the current and the 1970 figures that were cited 
earlier, tuition will probably have to carry, on the aver-
age, about 2 per cent more of the share of total educa-
tional costs than it now carries. Governmental support, 
although increasing by about a billion dollars, will actu-
ally carry about 7 per cent less of the total cost than it 
now does. Endowment income's share will remain about 
the same as at present. Revenues in the category of "other 
sources" can be expected to decline by about .8 per cent, 
in terms of their share of the total load. Private gifts and 
grants—from alumni, non-alumni individuals, businesses 
and unions, philanthropic foundations, and religious de-
nominations—must carry about 6 per cent more of the 
total cost in 1970, if higher education is not to founder. 
Alumnae and alumni, to whom colleges and universi-
ties must look for an estimated 25 per cent ($505 million) 
of such gifts: please note. 
CAN COLLEGES BE MORE EFFICIENT? 
INDUSTRIAL COST ACCOUNTANTS—and, not infrequently, 
other business men—sometimes tear their hair over the 
"inefficiencies" they see in higher education. Physical 
facilities—classrooms, for example—are in use for only 
part of the 24-hour day, and sometimes they stand idle 
for three months in summertime. Teachers "work"-
i.e., actually stand in the front of their classes—for only 
a fraction of industry's 40-hour week. (The hours devoted 
to preparation and research, without which a teacher 
would soon become a purveyor of dangerously outdated 
misinformation, don't show on formal teaching schedules 
and are thus sometimes overlooked by persons making a 
judgment in terms of business efficiency.) Some courses 
are given for only a handful of students. (What a waste 
of space and personnel, some cost analysts say.) 
A few of these "inefficiencies" are capable of being 
curbed, at least partially. The use of physical facilities is 
being increased at some institutions through the provision 
of night lectures and lab courses. Summer schools and 
year-round schedules are raising the rate of plant utiliza-
tion. But not all schools are so situated that they can 
avail themselves of even these economies. 
The president of the Rochester (N.Y.) Chamber of 
Commerce observed not long ago: 
"The heart of the matter is simply this: To a great 
extent, the very thing which is often referred to as the 
'inefficient' or 'unbusinesslike' phase of a liberal arts 
college's operation is really but an accurate reflection of 
its true essential nature . . . [American business and 
industry] have to understand that much of liberal edu-
cation which is urgently worth saving cannot be justified 
on a dollars-and-cents basis." 
In short, although educators have as much of an obli-
gation as anyone else to use money wisely, you just can't 
run a college like a railroad. Your children would be 
cheated, if anybody tried. 
In sumS0 
WHEN YOUR CHILDREN go to college, what will college be like? Their college will, in short, be ready for them. Its teaching staff will be compe- 
tent and complete. Its courses will be good and, as you 
would wish them to be, demanding of the best talents 
that your children possess. Its physical facilities will sur-
pass those you knew in your college years. The oppor-
tunities it will offer your children will be limitless. 
If. 
That is the important word. 
Between now and 1970 (a date that the editors arbi-
trarily selected for most of their projections, although 
the date for your children may come sooner or it may 
come later), much must be done to build the strength of 
America's colleges and universities. For, between now 
and 1970, they will be carrying an increasingly heavy 
load in behalf of the nation. 
They will need more money—considerably more than 
is now available to them—and they will need to obtain 
much of it from you. 
They will need, as always, the understanding by 
thoughtful portions of the citizenry (particularly their 
own alumni and alumnae) of the subtleties, the sensitive-
ness, the fine balances of freedom and responsibility 
without which the mechanism of higher education cannot 
function. 
They will need, if they are to be of highest service to 
your children, the best aid which you are capable of 
giving as a parent: the preparation of your children to 
value things of the mind, to know the joy of meeting and 
overcoming obstacles, and to develop their own personal 
independence. 
Your children are members of the most promising 
American generation. (Every new generation, properly, 
is so regarded.) To help them realize their promise is a 
job to which the colleges and universities are dedicated. 
It is their supreme function. It is the job to which you, as 
parent, are also dedicated. It is your supreme function. 
With your efforts and the efforts of the college of to-
morrow, your children's future can be brilliant. If. 
''The College
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Brown UniverJ it;' 	 Executive Editor 
Dr. T. Harry Williams 
LSU Boyd Professor of History 
52 years old; born in southern Illinois 
Bachelor of Education Degree from Wisconsin State Teachers College 
Master of Philosophy and Doctor of Philosophy degrees from 
University of Wisconsin 
Professorial positions: 
University of Wisconsin 
West Virginia University 
University of Omaha 
Tulane University 
University of Rhode Island 
University of Colorado 
Joined faculty of Louisiana State University in 1941 and since 1953 has 
been Boyd Professor History 
Publications: 
Lincoln and the Radicals 
Selected Writing and Speeches of Abraham Linxoln 
Liiwoln and His Generals 
P. G. T. Beauregard 
With Beauregard in Mexico 
Abraham Lincoln: Selected Speeches, Messages and Letters 
Americans at War 
Romance and Realism in Sovthern Politics 
One of the three authors of two volume text: 
A History of the United States (used at UPS) 
Currently working on biography of Huey P. Long 
More important memberships: 
Past President of the Southern Historical Association 
Member of the Advisory Council of the National Civil War Centennial 
Commission 
Mrs. T. Harry Williams accompanied her husband. 
Native of Baton Rouge and graduate of Louisiana State University where 
she also was a member of the English Department. Is currently an 
editorial assistant to her husband for a forthcoming volume of American 
history as part of a series being published by one of America's major houses. 
Williams' most outstanding character traits: engaging frankness and a sharp 
wit. Add to this the gracious charm of Mrs. Williams. 
It should be pointed out that the tenth annual Brown and Haley lectures will 
be published by Rutgers University Press in a few months. 
Notes from Brown and 11aley Lectures 
Verification was recently 
given to that old axiom: 
"Nothing succeeds like suc-
cess." The tenth annual Brown 
and Haley lectures proved to 
be an altogether fitting and 
proper culmination to the first 
decade of this distinguished, 
widely acclaimed series. Per-
haps it was inevitable in these centennial years of the 
Civil War—Great Rebellion, War between the States, 
or War of Southern Independence—that the University 
should attract to the campus an historian of the period. 
It was no small success to bring one of the most dis-
tinguished of those historians, T. Harry Williams. 
A century ago the Pacific Northwest was a young 
country intent upon clearing away the frontier and estab-
lishing the taproots of a permanent society. While the 
Civil War was raging, the forest of Old Tacoma was 
only beginning to give way to the settler's axe. The 
war seemed strangely unreal—remote. Here there were 
no great battlefields, in our museums are few mementos 
of that unhappy era. When great figures of the Civil 
War touched us it seemed to be only by accident. Thus 
General U. S. Grant made his appearance in Washing-
ton State—a junior officer assigned to Fort Vancouver  
many years before the first volleys of Fort Sumter. 
In short, we are not Civil War country. 
An observer of the enthusiastic crowds in Jones 
Hall would have had some difficulty reminding himself 
of this salient fact for, as it should, the Civil War lived 
importantly for students, faculty, and townsmen. Suc-
ceeding where few lecturers do, Professor Williams 
established an almost immediate rapport with his audi-
ence. Monuments of skillful construction and organiza-
tion, the lectures, titled "A Trio of Generals", were 
masterpieces on three levels: entertainment, thoughtful 
history, piercing psychological insight. It is the latter 
which particularly marks the discussions of Generals 
George B. McClellan, William T. Sherman, and Ulysses 
S. Grant as distinguished. 
Each evening one general was given careful scrutiny 
and analysis. Have they been judged fairly by posterity? 
What makes a good commander? A bad one? Initially 
and in each lecture Dr. Williams made it clear there 
was one theme—one thread—giving unity and purpose 
to his inquiry: a great general has to have character. 
He has to be bold, imaginative, self-reliant, but most 
importantly he has to have moral courage. 
The North's General George McClellan sometimes 
is referred to sarcastically as the South's best ally. Wil-
liams pointed out that McClellan failed several times to 
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take advantage of opportunities to engage Southern 
forces. Indeed, he never won a decisive victory, and 
his most considerable military maneuver amounted to 
the ablest retreat of the war. At first glance this seems 
paradoxical because McClellan was not a personal 
coward; furthermore, he had been well trained in the 
art of war—both at West Point and in the Mexican 
campaign; he was a fine administrator and he enforced 
rigid standards for troop training. When he took com-
mand the North's drive seemed paralyzed. McClellan 
was looked upon as a savior—an attitude he did nothing 
to check. He had the love and respect of his troops. But, 
ironically, his troops were so well trained, such fine 
specimens, he hated to use them on the battlefield. 
Yet this was only one facet of McClellan's failure. 
His most devastating weakness was his inability to 
face reality. Williams asserted that even as a success 
in business, McClellan lived in a "genteel" world re-
moved from the harsh realities of the approaching 
holocaust between the states. Not only did he fail to 
understand the underlying causes of the war, he seemed 
to have no clear conception of the American political 
system and had no understanding of the necessity for 
basing some military strategy on political considerations. 
He had no confidence in Lincoln as a leader and was 
bitterly disappointed at the President's failure to sup-
port his grand but unrealistic military strategy. But 
crucially important, he had never tested himself. Suc-
cess had always come too easily. Now, when battle 
lines were drawn, he invariably faced a Southern enemy 
whose strength he vastly exaggerated. His shrill cries 
for always more troops bespoke not of a military com-
mander bent on exterminating the enemy, but of a 
leader who could not lead. Thus, Williams concluded, 
McClellan failed "because he was the kind of man 
he was". 
Taking his audience through the Mississippi cam-
paign, Professor Williams adroitly traced Grant's efforts 
to build confidence and leadership into Sherman. Ulti-
mately Grant was given supreme command in the North 
which meant he had to meet Robert E. Lee's Army of 
Northern Virginia. Again the awesome loneliness of com-
mand was thrust upon Sherman. But Grant had been 
developing Sherman's leadership and confidence; he had 
been building Sherman's character. No longer second 
in command, Sherman determined to capture Atlanta 
and cut a path through Georgia and then perhaps march 
up the coast line to hit Lee from a flanking position. 
In his capture of Atlanta and his march through Georgia, 
Sherman exhibited masterful organization of logistics 
and a keen sense of tactics, but Williams stressed the 
fact that as Sherman marched through Georgia he still 
avoided strong aggressive contact with Confederate 
forces. He sent other commanders to hold back the bulk 
of Southern troops in the area; his march was basically 
unimpeded. Furthermore, the lecturer argued, the swath 
cut from Atlanta to Savannah did not cause the South 
to lose the war. Though the damage was severe, only 
a fraction of the South was affected. Yet perhaps more 
than any other Civil War leader, Sherman understood 
well the political realities of conflict. He was certain 
that, if for no other reason, the march could be justified 
because the appearance of a large Union army in the 
heart of the Confederacy would be a demoralizing 
demonstration of Northern superiority. Sherman then 
was an early day spokesman for psychological warfare. 
Nevertheless, his success had been guided, his charac-
ter carefully built by another—the greatest general of 
the Civil War. 
In some respects the subject of the second lecture, 
General William Tecumseh Sherman, mirrored charac-
teristics of both McClellan and Grant. Schools of thought 
vary concerning Sherman's relative greatness. As was 
the case with his commander and friend Grant, Sher-
man was one who managed to break a rather uninter-
rupted series of large failures in life with sterling suc-
cess in the Civil War. Yet his beginning was scarcely 
auspicious. Early in the war Sherman underwent a rather 
extensive mental breakdown. As was McClellan, he was 
a commander of importance, but he could not lead. Faced 
with the reality of large scale action in Kentucky, the 
imagined superiority of the Confederate forces over-
whelmed, him. Disgraced, he was shelved for a rest 
period and then given positions of lesser responsibility. 
Midway in the war he came under the influence of his 
friend General Grant. A close relationship followed. 
As Sherman recalled: "He stood by me when I was 
crazy, and I stood by him when he was drunk. Now we 
stand together always". 
Ulysses Simpson Grant emerged from the war the 
savior McClellan was once thought to be. In 1868 a 
grateful America bestowed her greatest honor upon him, 
the Presidency of the United States. But because Grant 
was far from a successful chief executive, and because 
it seems popular to find hidden greatness in defeated 
leaders, he has had more than his share of detractors. 
Professor Williams put the record in order. Like Sher-
man, Grant had had no important successes in military 
or civilian life before the war. But unlike McClellan 
and Sherman he was not pushed into an early com-
mand. He had been tested and he had tested himself. 
But a menacing cloud hung over him—alcoholism. Lin-
coln was constantly badgered to remove "that drunken 
general". However, Williams said there is no basis 
for assertions that Grant "was under the influence of 
alcohol at any crucial point 'n the war". The drinking 
seems to have been during lulls in battle when the 
sensitive Grant was subject to periods of depression 
and loneliness. 
None of Grant's many critics can deny that this hard 
drinking general was also a hard fighting general. But 
he was more than hard fighting. His successful wresting 
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Recognizing 
Dr. R. Franklin Thompson 
That will be quite a civic occasion at the University 
of Puget Sound Student Center Saturday, March 31, at 
7 p.m. when several hundred UPS well wishers will 
assemble at a testimonial dinner for Dr. R. Franklin 
Thompson. The event will mark the 20th anniversary of 
Dr. Thompson's assumption of the University of Puget 
Sound presidency. 
The arrangements are being made by Jack Fabulich, 
president of the University's Alumni Association and 
Robert Hunt, Alumni Director. United States Rep. Thor 
C. Tollefson will fly home from Washington, D.C., to be 
the principal speaker. His brother, Mayor-elect Harold 
Tollefson of Tacoma and Seattle's Mayor Gordon Clinton 
also will be on the program. 
During the two decades in which Dr. Thompson has 
held the UPS presidency the school has made tremendous 
strides among the nation's educational institutions. 
In this interval, a brief one measured in terms of 
educational progress, the University of Puget Sound 
has accomplished many things, much of which may be 
attributed to Dr. Thompsons' wisdom and energy. 
Harold Tollefson '37, and U. S. Rep. Thor Tollefson, the 
latter coming from Washington, D.C., to make main 
address at Thompson banquet. 
"When he became president in 1942," notes Alumni 
President Fabulich, "UPS was a college, had five build-
ings, 400 students, 30 faculty members and 1,000 alumni. 
Today it is a university with 20 major buildings, 2,400 
students, a faculty of over 100, and 10,000 alumni." 
The dinner is a deserved tribute to a man who, in 
addition to outstanding service as an educator, has made 
notable contributions to his community and state during 
his Tacoma residence. A graduate of Nebraska Wesleyan 
University, former Oxford student and ordained Metho-
dist minister, he relinquished the vice presidency of 
Willamette University to come to the University of 
Puget Sound. During his residence here, in addition to 
service for his church and university, he has worked 
diligently in behalf of Tacoma General Hospital, Annie 
Wright Seminary, the Washington State Historical 
Society, the World Affairs Council and Tacoma Rotary, 
to mention but a few of his civic activities. His is indeed 
a record which is deserving of the best in community 
appreciation and recognition. 
of the Mississippi River for the Union demonstrated 
a willingness to expose himself and his troops in almost 
continuous battle. Making do with what forces the 
North spare, Grant relied upon his own resources. And 
Grant was bold. His imaginative tactics called for quick, 
unexpected movements. Even the defeat at Shiloh was 
followed by new and sucecssful assaults upon Confed-
erate forces expecting a breathing spell. 
The successful Grant of the West soon became 
the eminently successful Grant of the North. Called 
to Washington to take command of the Northern forces, 
he succeeded doing what no commander had been able 
to do: he defeated Robert E. Lee. The task was not 
easy; thousands of Grant's troops paid the supreme  
price for victory, but victory did come. And it came 
because of Grant. After the carnage at the Wilderness in 
1864 the rules of warfare dictated a long period of 
inactivity for recouping forces. But Grant did not go 
by the rules. He understood war in the mid-nineteenth 
century; it was no longer a gentlemen's gane. Follow-
ing the Wilderness, Grant quickly regrouped his troops 
and pushed on against Lee's army, gaining the important 
"psychological ascendancy" over the Southern oppo-
nents. Williams pointed out this was the beginning of 
the end for Lee and for the South. They had met more 
than their match; they had met U. S. Grant, bold, imag-
inative, sell-reliant, morally courageous—a great general 
because he had character. 
WAIu1 E. Lowniu, A.M. 
AB., University of Puget Sound, 1958; with honors 
A.M., University of Washington, 1960 
Instruction in History, University of Puget Sound, 1960- 
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Pictorial Review 0f Dr. Thompson 
Paul Hanawalt '18, is m.c. 
Tom Jobe '62 
• 
• 
Dr. Norman Thomas 
Martha and Mary Thompson 
Mrs. Everett Palmer, Bishop Palmer, Mrs. Clinton, 
Mvor Clinton Tom Tohe and the Thomosons. 
Adelphians Sing 
I 
L Al A 
Anniversary Banquet 
wkj 
Sue Clarke '62. May Queen, presents 
roses to Mrs. Thompson 
Paul Hanawalt, Mrs. Hanawalt, Rep. Tollefson, Mayor 
Tollefson, Mrs. Tollefson, Mr. Shaub, Dr. Thomas, 
Mrs. Thomas and Jack Fabulich. 
I 	 4; 
Roe Shaub, president of 
the board of trustees 
Mayor Clinton congratulates Dr. Thompson. 
4 
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Sports Glance... 
By STAN FARBER '63 
NEW BASKETBALL COACH—Russ Wilkerson, left, is being congratulated by 
athletic director John Heinrick on his appointment as basketball and baseball 
coach at the University of Puget Sound. The ex.Logger, class of 1955, was a 
four year starter at UPS in both basketball and baseball. He has coached at 
Goldendale (Wash.) High School for the past six seasons, compiling an out. 
standing record in both the hoop and diamond sports. 
Russ Wilkerson, 29, a four-year starter in 
both basketball and baseball for the Loggers, 
returns to the University of Puget Sound 
as head coach in those sports. 
The appointment of Wilkerson was an-
nounced April 14 by Dr. R. Franklin Thomp-
son, UPS president, and John P. Heinrick, 
athletic director. 
Wilkerson, who compiled an outstanding 
record during a six-year stint at Goldendale 
(Wash.) High School, succeeds Wally Er-
win as the UPS basketball coach. Erwin, 
who resigned the position last spring to 
take a job as the director of physical fit-
ness in the Clover Park School District, was 
called back to temporaly duty when newly-
appointed George Palo died in an automobile 
accident last fall. 
Wilkerson amassed a 116-36 won-lost rec-
ord in his six seasons as basketball coach 
at Goldendale, including a 66-12 mark over 
the past three years. His Timberwolves 
placed in the State Class A Tournament the 
past four times. 
The new Logger coach's record in the 
Yakima Valley League, one of the state's 
toughest Class A circuits, was 64-16. He 
won four titles and finished second twice. 
Wilkerson, who will also teach in the 
physical education department at UPS, has 
built up a 59-14 baseball won-lost record, 
42-7 in league play. He has won four Yak- 
ima Valley diamond titles and finished 
second once. 
Wilkerson, who captained the Logger 
basketballers his senior season, ranks among 
UPS' all-time career scorers. He was gradu-
ated in 1955, after earning second-team All-
Evergreen Conference hoop honors. He 
prepped at Tacoma's Lincoln High School, 
captaining the Abcs last season, where he 
was one of the leading scorers in the area. 
He earned Cross-State and Tacoma City 
League all-star honors. 
A top-notch infielder, Wilkerson was a key 
player on the 1956 Tacoma Stanley Shoe-
men, coached by Doug McAi-thur ('53), 
which won the national American Amateur 
Baseball Congress (AABC) championship. 
He also saw post-collegiate hoop action in 
the Northwest AAU basketball league. 
"Russ Wilkerson has been a very dis-
tinguished alumnus in the athletic world," 
Dr. Thompson stated. "He has outstanding 
qualifications for the coach and physical 
education assignments. We've had a 0iie 
association with him since the days when he 
was one of our outstanding athletes. We're 
very pleased to have him." 
"Russ was an outstanding collegiate 
basketball and baseball player at the Uni-
versity of Puget Sound, and, as a coach, 
he has compiled one of the very best records 
in the Northwest area," Heinrick said. "Russ  
is a keen strategist, a highly-efficient or-
ganizer, a leader of men, and a true sports-
man. I feel sure that Russ will more than 
make good in his new position as basketball 
coach and instructor of health and physical 
education at the University of Puget Sound." 
"We are happy to have an outstanding 
young coach who is very personable and has 
shown a lot of ability," alumni president 
Jack Fabulich commented. "The alumni will 
be tickled to have an athlete with Russ' 
UPS background as the new coach. I think 
he'll do real well." 
"We have many regrets about leaving 
Coldendale," Wilkerson said. "It is particu-
larly difficult after the close associations 
that you make in a town this size, but we 
think it is a wonderful opportunity and a 
tremendous challenge to return to UPS and 
Tacoma. I know that it is a different type 
of challenge than high school teaching and 
coaching, and it is for this reason that I am 
looking forward to workitig with Cuaeli 
Heinrick, the administration, faculty, staff 
and students with much enthusiasm." 
The new' Logger mentor taught OiIc yeai 
In the Morris Ford Jnuior High School in 
ubuibaii Parkland before accepting the 
coaching position at Goldendale. 
Wilkercnn plans to move to Tacoma in 
June. He will return with wife Shari, a 
former UPS student (Shari Hartman), and 
Laurie, 7, Linda, 5, and Mark, 2. He will 
officially begin his UPS duties on Sept. 1. 
Coach Bill Funk's UPS baseballers have 
been tested by some real talented opposi-
tion this spring. 
Fort Lewis' major-league studded Rangers 
have whipped the Loggers 11-0 and 8-0, 
the last time garnering only three earned 
runs and outhitting UPS 6-4, in the first 
two of their four-game series this spring. 
The Rangers have on their roster such 
major league stars as: first base, R. C. Stev-
ens (Pittsburgh Pirates); second base, Ray 
Webster (Boston Red Sox); shortstop, Tony 
Kubek (New York Yankees); third base, 
Gene Leek (Los Angeles Angels); catcher, 
Bob Taylor (Milwaukee Braves); outfield, 
Deron Johnson (Kansas City A's), George 
Thomas (Los Angeles Angels), and Jim 
McAnany (Chicago Cubs). They also have 
six triple-A pitchers, headed by Verle Tie-
fenthaler (Tacoma), Mel Nelson (Portland), 
and Bill Thom (Seattle). 
The Loggers play the Rangers at Fort 
Lewis May 8 and then have a return en-
gagement with the soldiers May 14 at UPS' 
Burns Field. 
At press time, the Loggers had won five 
straight games against collegiate opposition 
after losing their opener on a hotly-disputed 
ad. This is probably the youngest squad in 
Logger history, having 11 freshmen on the 
15-man roster. Several other talented base-
halters came up with scholastic deficiencies 
and were ruled ineligible. There are also a 
couple of talented transfers on campus, but 
they aren't eligible this season because of 
transfer rules. 0 	 * 	 * 
Jack Higgins, UPS' 9.4 second 100-yard 
dashman, heads an improving track team. 
Higgins is one of the outstanding dashmen 
Thirty 
News of Former Classmates... in the world and is rated as a possibility for the 1964 U. S. Olympic team at Tokyo, Japan. 
Hurdler Ron Cultum is another talented 
member of Coach Harry Bird's track team, 
along with ace javelin tosser Ty Stroh. 
Darell Robinson, a high-jumper, is the best 
of the freshmen. 
Higgins is favored to win the 100 and 220 
in the Conference meet and Cultum is 
picked in the low hurdles. Stroh shouldn't 
have much trouble in winning the javelin 
event. 
Higgins appeared in the nationally-tele-
vised Drake Relays April 28. 
The Logger swim squad swam to an 
easy victory in the Evergreen Conference 
meet. The win was Coach Don Duncan's 
squad's third straight league title. 
UPS had 145 points, Central 74, Western 
65, Eastern 31, and Whitworth 29. PLU was 
the only school not to enter a team. 
UPS broke seven records and tied 
another: 
200-yd. individual medley—Ron Jones, 
2:25.3. (Old record, 2:31.3, Ron Jones, UPS, 
1961.) 
200-yd. backstroke—George Sickel, 2:24.2. 
(Old record, 2:26.8, Cardell, UBC, 1952.) 
220-yd. freestyle—John Jewell, 2:14.6. 
(Old record, 2:23.4, Jack Snaveley, UPS, 
1958.) 
400-yd. freestyle relay—UPS, 3:46.7 
(Gary Dyer, Rick Perkins, Brad Bacon, John 
Seremeta). (Old record, 3:51.5, Eastern-
Hand, Strom, Burger, Wilimans, 1961.) 
100-yd. freestyle—Brad Bacon, :55.1. 
(Old record, :56.5, Jack Snaveley, UPS, 
1958.) 
100-yd. backstroke - George Sickel, 
1:04.6. (Ties old record, 1:04.6, Cardell, 
UBC, 1952.) 
440-yd. freestyle—John Jewell, 5:06.7. 
(Old record, 5:13.0, Olson, UBC, 1952.) 
400-yd. medley relay - UPS, 4:18.4 
(George Sickel, John Countryman, Gary 
Dyer, John Jewell). (Old record, 4:33.8, 
Western—Donovan, Kinkela, Hyatt, Coghill, 
1961.) 
The Loggers might also have broken 
league aqua records in the 100- and 200-
yard breaststroke, but Norm Clark, who had 
bettered the standards several times during 
the season, was not able to attend the meet. 
The UPS basketball team finished fourth 
in the Evergreen Conference hoop tour-
ney at Pacific Lutheran last February. The 
Loggers bowed to Eastern 64-48, but re-
turned to dump Central 71-54. Placings: 
1, Whitworth; 2, Eastern; 3, Western; 4, 
UPS; 5, Pacific Lutheran; 6, Central. 
'53 
David Schweinler has been elected as 
secretary-treasurer of the Tacoma Bar Asso- 
ciation. . . . Richard M. Madden, Jr., is 
associated with Glore, Forgan and Com- 
pany, New York Stock Exchange Members. 
Thomas A. Swayze, Jr., Tacoma at- 
torney, has been elected to the presidency 
of the Tacoma Youg Men's Business Club. 
Serving as trustees are Robert E. Hunt, Jr. 
'54 and Clark E. Rector '59. 
'54 
Captain and Mrs. Jack Sandstrom (Marian 
Bangert) of Itazuke AFB, Japan, have a new 
son. 
'55 
Donald E. Egge is the author of an 
article entitled "Staff and Space Utilization 
Study in Hoquiam, Washington Senior High 
School" published in the January, 1962 issue 
of the Bulletin of the National Association 
of Secondary School Principals. It is an 
exposition of how instruction was improved 
through better staff utilization in the high 
school of which Mr. Egge is principal. 
The same sisue of the magazine contains a 
story concerning the workshop held at the 
University of Puget Sound in July, 1961, 
which considered staff utilization ideas. In-
cluded among the staff members of the 
workshop were Maynard Ponko '48, Prin-
cipal of Woodrow Wilson High School, Ta-
coma, and Dr. Raymond L. Powell, Director 
of the School of Education at UPS. 
'56 
Gilbert J.  Price, Jr., has joined the law 
firm of Campbell and Manning, Puyallup at-
torneys. . . . Richard B. Baker has been 
appointed office manager of the New York 
Life Insurance Company's Yakima office. 
'57 
Bruce Berney is teaching English conver- 
sation in a high school in Toyama, Japan. 
Edward L. Constantine, owner of 
Personnel Placement Agency in Tacoma, has 
been awarded membership in the American 
Institute for Employment Counseling as a 
-certified employment counselor. . . . Richard 
L. Hansen has been named manager of the 
Dexter Horton building in Seattle. 
'59 
William L. Honeysett has been named re-
tail advertising manager of the Bellingham 
Herald. . . . Lt. Carl M. Kerwein has 
completed a forty week fixed-wing aviator 
court at Fort Rucker, Alabama. . . . David 
Corner directs the youth choir at the Queen 
Anne Methodist Church, Seattle. 
John Sherwood represented the Univer-
sity of Puget Sound at the inauguration of 
the president of St. John's University. He is 
enrolled in the law school of New York 
University. 
Karen Roistad, who is attending the Uni-
versity of Washington Graduate School, has 
been initiated into Pi Lambda Theta, a na-
tional honorary and professional association 
for women in education. . . . A son, Chris-
topher Lewis, was born to Mr. and Mrs. 
Guy L. Faiskow, Jr. (Joan Mae Stamey). 
Jim Rose is an airman second class study-
ing aero-space medicine at Brookes Air 
Force Base, Texas. He expects to complete 
his course of study in about two and a 
half years. At UPS, he majored in biology. 
Douglas Fenton has taken a position with 
the Department of Oceanography at the 
University of Washington. He will be in 
charge of all sedimentary samples taken in a 
government-sponsored study off the coast 
of Washington and Oregon. 
'61 
Warren MeNeely, who joined the Peace 
Corps, finished two months of training at 
the University of the Philippines School of 
Agriculture in Los Banos, and has been as-
signed to San Jose, Carmines Sur, Philip-
pines, as an elementary school teacher's aide. 
Isadore Washington is undertaking train-
ing at the Officer Candidate School at Lack-
land Air Force Base, San Antonio, Texas. 
Louise Morrison has been appointed 
a librarian trainee in the literature depart-
ment of the Tacoma Public Library. She 
is a student in the University of Washington 
School of Librarianship. 
'62 
Marianne Lynn has served as secretary 
of the senior class at Washington State 
University. 
'64 
Airman Third Class Ralph Kendall is now 
being assigned to Lowry Air Force Base, 
Colorado, for training as an information 
specialist. He recently completed military 
training at Lackland Air Force Base, Texas. 
Dr. Robert Gardner, one time history 
professor at UPS, accompanied Governor 
Nelson Rockefeller to New Guinea in the 
search for his missing son. Dr. Gardner Is 
now with the Peabody Museum, Boston. 
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Calendar of Coming Events 
MAY 
16 	 Tacoma Choral Society in annual spring con- 
cert. Dr. Charles M. Fisher, Conductor, First 
Methodist Church. 
J U N E 
3 	 Commencement 
1 1-17 	 Methodist annual conference. 
15 	 Summer School registration. 
Old Timers' Picnic. 
S E P T E M B E R 
17, 18, 19 	 Fall registration. 
20 	 Registration for all evening classes. 
OCTOBER 
13 	 Homecoming 
This is the time when elections are held 
for Alumni Board of Directors and alumni 
representatives to the University Board of 
Trustees. The nominating committee will 
appreciate the names of persons you would 
care to consider for these positions. Send 
these names in care of the Alumni Office, 
University of Puget Sound, Tacoma 6, 
Washington. 
Peninsula Alums Reunion 
"Far beyond our expectations" was the expression 
of Bill and Gretchen Wilbert '50, '49 as they counted 
the number of peninsula area alums who turned out 
for the recent Gig Harbor alumni reunion. The Shoreline 
Restaurant was bursting at the seams that night. Every-
one had a wonderful time and Dr. Sheimidine was the 
very popular speaker of the evening. Going out from 
the campus to join the group were Dr. and Mrs. Gordon 
Alcorn and the Bob Hunts. 
Those peninsula alums attending included: Mr. and 
Mrs. William Parish '55, Dr. and Mrs. Richard E. Wailer 
'51, Mrs. Charles Bogue, Mr. and Mrs. Dean Muilin '34, 
'33, Mr. and Mrs. Roland Cushman '40, Mr. and Mrs. 
Proctor Peacock '38, Mr. and Mrs. Ray Hedman, Mr. 
and Mrs. George Williams '48, Mr. and Mrs. Kenneth 
Hore '38, '37, Mr. and Mrs. George R. Gilbert, Mr. and 
Mrs. Stan Worswick '50, Mr. and Mrs. John Blake '54, 
Mr. and Mrs. Ray Payne '55, Mr. and Mrs. Don Sehmel 
'50, Mr. and Mrs. Kenyon Springer '52, Mr. and Mrs. 
Dele Gunnerson '38, '37, Mr. and Mrs. Gordon Hill 
'50, Mr. and Mrs. Robert Starkey '47, Mr. and Mrs. Doug 
Tenzler '59, Mr. and Mrs. Fred DeBon '39, Mr. and 
Mrs. Harbine Monroe '38, '42, Mr. and Mrs. Lloyd 
Baker '40, Mr. and Mrs. Arnold Meyer '40, Mr. and Mrs. 
Dean Lyster '49, Mrs. Eleanor Stockbridge '55, Mrs. 
Jane Barline '35, Messrs. Gaylord Warren '55, Bob Mc-
Gill '59, Ken McGill '61, Ernest Miller '27 and Dr. 
and Mrs. Wilbert. 
